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ABSTRACT ^ • ' - . 

• There aire a number .of reasons for the lack 
interest in Titlie. I Parent Advisory Councils (P AC) • There 
ma/iy *of f icials charged with 'implementing Title I> who do no 
be bothered ;^ith an effective PAC. In addition, many offic 
seriously. consider the experiences parent^ bring to their 
and do not .have the skills to ef fectively involve the PAC. 
of clarity^about PAC"s role^ and responsibilities, a lack o 
a limited number: of PAC meetings, and, the rapid turnover i 
•membership also contribute to' th,e erosionr of parent intere 
Specific apt ions which can be taken to stimulate and maint 
interest include: (1) .a "job description" should be develo 
membets.; (2) local school of ficials should communicate tha 
Valued partner in the operation of a Title I project; (3) 
should be. encouraged to initiate activities; (4) each PAC 
should &dop/t ,a specific program and follow its progression 
; working with PAC should be seen as a continuing process of 
* development * (Author/EB) ~ v ' 
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,;. : Since shortly ^after the conclusion of the first a 

efforts to implement the parent . involvment mandates of Title I 
of the' Elementary and Secondary Education Act, questions havfe 
been raised about parents 1 interest in serving on the. Parent 

■ Advisory Cauncil. What., is defined as a lack of .parent interest 
is most of ten manifest . in poor attendance at. Parent Advisory 

l* Council meetings, poor participation in PAd ' ac t ivi t ies , .or in 

! • . . - * . • . i/'V- f • • « 

i merely finding enough people who want tQ^VsVr.Ve on the PAC. 

: "' ' • • " . . ' v.." ' • • • . ! J/.f&Mf- • • 

Some times ques tions about parent s 1 .in te^S't'-firi ; the PAC have 



been; raised, by school officials who ..hl^/^d.e' ' sincere , but 



ultimately unsuccessful, efforts to / i:nyplye ; parents in 
advising the local school d is trie t/ v "inlf Ipning for, and imple- 
mentation and evaluation of" Title &jfi\in$ed .programs -and 
projects;. At atfrer times these questions have \been raised as 
a defense against charges that Pare n t A^l viso r y Councils are 
ineffective , or that local school: districts have: done too 
little,, to ensure their effectiveness'. 

' • r ' : ■ ■ . ; fly-. . v * : . ; . ■. 

B'ef are we can prof i tably ' d/isaussp how parents 1 interest 
in. Parent Advisory • Councils can be -sti-Tduls ted and maintained, 
it is important ' to make some a general observations ato tKjp? factors 



whi 



V 

ch impact oivthe nature of paren't involvement in \ Ti tle I . 



O n el such generalization: is that unless f e 
officials charged with administering Titl 
the l\aw f s parent involvement mandates 'are 



cierai, state, and local 
\i I really, believe 
important , • ..Lan d unless 



there \are programs of outreach and: enf ore 



emen\t t o ntek'e • " t h a t 

\X 



belief ya reality, the la£el *o£ . "lack of intererst! 1 cannbjb be y 
applied \to parents alone. , -typ to now there has been more lack 

interest in parent involvement by those persons charged with ;< 
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carrying out: the manda tes of -Tit^e I ,law and)., regulations then 
there has been by persons serving on Parent Advisory Councils ■ 

'. • ". • • \ ' . . . J •. 1 . . . 

One is tempted to say that those responsible for implementing 
Title I must do:more than comply with the letter of the law 1 



and regulations mandating P-arent Advisory Councils; But the 

' . "'.'.*' . \. v . ;• "', 

widespread violation of even these minimal requirements is so 

• • ' . ;• • ■ i ■ . "'" 

serious that in many places" it would be 'a step forward if'." 
officials would, honestly adhere to the letter of the law and ^ v ^ 
regulations, and if other responsible officials would more 
effectively monitor and enforce compliance, with tlio.se * requirement s* 

. We must also rfccognize that there are too many 
officials . charge'd with implementing Title I who pimply - do not 
want to " be feo thered with an effective Parent Advisory Courycil, 
If the *law* did no t req uir e . 1 it they would no t have Counc ilsl at all • 
They either view a Parent Advisory Council as an inconvenience and 
a nursance, or they conjure up fears about the potential for ■■ <. 

the Council to challenge their authority or to "middle 11 in - \. 

school affairs. These attitudes are at the root of so many 

' ■ . . ■ ' "* . - 

actions and inactions which characterize how .local school official 
relate to Parent Advisory . Councils . For , those school districts 

• . • ' ; ' . \ t ' I . ' 

where this is the reality, talking about-. How to. maintain the 

• f . ■ '. .v • • ' " ; \ V v _ : 

interest of< PAC members is not the most honest'lor effective 
approach to th^ real, problem.. - ■ \ 

'The interest of PAC members is also, influenced by the 

••••••• - ; • . ',. \ ' ; ■ 

level of their previous experience in community, organizations 
^and with the public schools 4. WhilJj some PAC members misty. bring 
to their position a history of ac t ive • irtvol'vmen t in civic groups 
'and extensive contact .and experience with the schools, this 
may not be the case with many others. Particularly in middle-size 



and small communi t,ies , ^erso,ns selected to serve on Parent ' ' 
Advisory- Counc ils may have had very lit tie experi^fice as member?? 
of committees, advisory councils / or. boards of community groups. 
Being an effective member of such deliberative bodies ,is a/ :r 
skill which most pteople have few opportunities to develop except 
through experience. \ Even though parents serving on Title* I PACs 
qare deeply about the education of their children, and others 

... *' • ' . • \ '. . . -V- ■ ■'■ : ' ". " •• •'• • v 

like them, they may i^ot bring to the experience a l wel]. developed 

• -.\. ' .\ '■ : 4 . • • .;: 

understanding of what \they "are supposed to do or how they are. 



supposed to do it # 

They may also hkve had v £ew previous contacts with the- 
local - school officials and may understand* lit tie .about the ■.■ 
organization and. governance ok the'local school system. Certainly 

* ■ V • . ■ V" : ' ' 

the nature of various f ederall'yXfunded education programs,/ or 
their purpose, will be unf amiliar\tb them. While sbme parents 

v v , ' ' ; 

may* have had little reason to have Kad a working relationship, 

t> ■ \ / 

* \ ' ■ / 

with school officials, others may "„b:r rhg to the i x service/ on 

. ' ' \ • • " ' ■ ■' 

the PAC negative experiences or -perceptiorts.) There may rbe an 

atmosphere of distrust between calnniunity people and scljool 

of f lc ial^N^ ecause of past - actions by the sclU) ols towa tf s 

particular children,, or groups 4 of children, otv because tyf 

the actions of parents towards, the school. WhiVe thesief actions 

may, have only involved a few people, /or specific g^uig ,in the . 

community, the "fallout" of the experiences may 3 haVe\/in f luenc ed 

the perceptions and attitudes of a much broader grouij 4 bf parents 

or school officials. 

The interest of P.AC, members, then, is .determined at 

least in part, by how effectively local school officials identify 

and respond to the experiences parents bring to their membership 

- / • ■ : A ' *' 



•i ■ ■ ■ • % • ' ■ r . - . . ' , 

on "the farentf Advisory Council. If school officials begin 
th,4ir '^relationship with the' PACT based on the assumption that 
parents understand and know how to function within the advisory 
council, that they can immediately grasp the complexities of 
the Title I program and the operation of th& school system, 



and that they should appreciate and accept without questio.n the 

.' »** * '''»'■* ■ * | . ' • • 

existence and implementation of the Title I progrhm simp ly because, 

it is a 1 supplementary bene-filf, then it is probable the PAC mumpers' 

i and the school o.f f iVials Will be approaching each other, on very 

" '■:./ ■ • ■ , : ; \ - •: v \ • 

• different levels... Unless Title I officials make a conscientious 

Effort po understand what parents need to' be. effective* PAC u 
members, arid then respond to those needs, the pa/rents may per ceiv£ 

' ■ j\ • ' ■ * ' r : ' ■• ' ' s ■ ■■ ■ ■']..-: • ■ , . 

."'"'the school off icials jare tiot interested in !them, and they will 

.:•/:. _ ." • 5 * ' . j . , ■',/"„/.. 

/respond to their; responsibilities as PAC members in^kind, 

■['■'' ' ■"' i ■ • :• 

" % 1 ' • . .• •• 

The interest of PAC members is more like ly t,o A wane 

.! when, they are working with a local Title I of f icial '.who does 

j;not know how to effectively involve t'he PAC, or who. does no t ^ 

understand the PAC f s*role. Working -with parents is a s&ill which 

too many local Title I ! officials have never been taught... Even 

v ■' <» ■ ■ • •' ■ "'. • ' : • ■ • ■ j : ■ 

though they may be receptive to carry ing; out tfcfe letter and 
spirit of Title I parent involvement mandates, they .frequently. *■ , 

have; received no training in how to do so f rom' s tate or f ederal 

• • ■.*••••*.. ■ ■ * * 1 '>■'■■, . ■ 

<\ Title I officials. In addi t ion ,; the local officials have too 

[ ■ ' ■ ■ ■ . '" ; . .' . ■ '■ ' • ■ ■ '-. '\ ' ■ " ■ - ' , > s ' 

.! often had n-o -materials sp ec i f ic a 1 ly \ de s ign eo to m^et the . 

informational needs of Title I PAC members. Under these . 

- circumstances even local off ic ials who are well in tentioned will 

'flndi:^! t difficult *tq know^-pQw' to effectively- involve parents 

. . \>and;:keep their interest. .^Itftil* there are more aggressive efforts 

y-vBy the USOE Division of Education for the Disadvantaged and 



and by state education 'agencies w'hich riave ijeglec ted to teach 

; / • • * V : ■ ■ ' , • ' 

Apcal • of ficialg\ the -skills 'of working with parents, we can expeic t 

' ' ' * :/ ~' )■ ' ■ •■ ' ' ' ■'■ ' ■ 

many of those officials to continue to relate to PACs' in 

• : . ;< : / * . V * \ ; • -. ' i v 

. ways which will "turn off" parents. / " ' ^ 

»■■■■* \ ■ •. ■■ ' .. .■■ • . 

Taking all the^e fat tors - into . account , it is obvious' 

■ ■ •"' ■ v . f ." •• ' . •■ - • • • • ■ 

.that main taining * the ifatejrest of- parents is -not simply a matter 

V' , • • ; . • • " - ' \ 

of improving the \qudli ty of cookies served at the PAC .mee ting • j 

The fundamentals 'glpaintaining parental interest are not the j 

• ' *•> • " ■ ' : ' ' r " • ^ . V„ ■ . .: ■'• • / 

use of gimmicks but th£ process of c^ommun ica t'ing to paren ts in 

many/ways that theit participation is essential arid desirable. \' / 

• - * « "** * • ' ■ . '■ 

'People — all of us'—want to 'know that they master, and ' - J ■■ 

that they have something of value to contribute. "But in dealing 



with P^lC members ., too few school of ficials—act within the eontetft 
of this fact. Instead, parents are ;told> in many, different ways, 



•\ *both subtle, knd overt ; that they as individuals and the PAC as V; ' \ 
a group does^jiot matte^and does not have anything to contribute. 

These spoken and .unspoken messages are telegraphed po frequently 

• '■ . j 

that m^ny PAC members come -to feel the PAC is not worthy of their 

time and energy. It i's* important to identify- practices'- which ' • • ". 

. ' • ■ . ' . ) ■ ' ' > ' . ... • ' ■. '■■ : 

t t.angini t the'se .messages, and to consider alternative ^pproackes.. ^ " 



^ wTifii'h are more likely to stimulate "parent interest : 

■ ' . * ' * . & ■ •. „ . 

. . , . /. ■ ■ . . ... - 9 . * • • 

- • (1) At too many organizational PAC meetings, prac'tic^lly 

the' first wfords out /jTf * the >mputh of the local Title I official 

is, "Y^t role, is only advisoryv." Sometimes . the ofMcial actually 

■ ~g~p"e^ on c-o -say * that"- the advice oF the P"^C~~does not have to b\e 

taken by the local school gv school district". The parents \ 

. ^;iannot . help s but he ( ar the real message: "Your opinion doesn't ; V& 

■ matter. You don 1 jt fcouat." <t Thus , from the ou.tset a tone is % 



establisiied which is detrimental to the potential foj /active ' >\ 
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parent, involvement. How different it would bfe if the » emphasis • 
was on the nedessity and value of. the t PACjiS involvement and if 
the advisory relationship was dis cuss ed'wi thin that context. * 
Even as an advisory body the PAC's role can be important and. .« ; 
dynamic but this is seldom, communiqa ted to o r understood' by' PACs , 

(2) The lack of clarity about the PAC f s roH ! and ; 
respons ibil i t ies*: als o contributed to the erosion of parent 
interest. It communicates to PAC members that' ncr one £akes,the 



PAC seriously enough to spend the time and energy necessary to '• • 
develop' acinar statement of the PAC's role and responsibilities-. 
Most of us 'can perform; better when we know exactly what. we are 
expected to do and when we understand . why what we do is^important 

' : • ■ ■' - C ♦ 

But if w . the ■ local T-itle I official is confused and uncertain 
about why the PAC^ exists , or what its responsibilities ^are,. then 
it; is not reasonable to expect the PAC to understand its purpose 
and direction. The re are * surely enough mode Is of PjyCs wh ich , 
are interested and effective that therfe are examples of well- 
devejlo^ statements of PACs 1 roles and respohsibili ties . . 
Both DED anci respective SEAs need to draw upon such models to 
assist local Title I officials in understanding in. very specific 



terms the various toles and responsibilities -which PACs can 
potentially, fulfill. v Ir V turn, this information needs to be 

; used by local Title I officials- to develop specific tasks with 
PACs which are consistent with the intentions of manSated 
responsibilities 'set forth in Title I " law and regulations . 

■ . . (3) In many states and local school districts the 

.whole system of communicating with . PACs seems almost 
designed to: discourage whatever' interest the parents may haye 
brought to -their experience as PAC members.- If the PAC is 



given copies 6i the Federal and State Title I regulations and 

guidelines they nia<y be . accoin^r1^ d wi t h little or tfe6 explanation. ' 

•A s . If these materials are ttot cort f us i^g enough , some local Titld I 

. °f £ i.cials, usp educat ton and Federal-. Progr'am jargon which parents 

cannot be, ( ;expec ted to understand. These ; practices; are just 

' ■ ' *' ■ v * • " ' 

another, wdy of Sa ying to parents Phat. the Title' I program is ; so \ 

complicated pXC roemt^e^' canntft possibly ' understand it, and Igiven 

that fact* they should defer to the professional status -and 

expertise, of the . Title I official in charge^ These -practices . ' 

,convey quite .clearly that even if the letter of the law i s 
he^jbng. obeyed, there is no real intere s .t iik encoaraging or even 
facilitating the kind of .parent in v o l've'men t \he law seems to 

Tiave * in tettdedy All Q .f this als'O illustrates the fact that' 
gPq^vcqirtinVnicat.ipri is the centerpiece G f constrictive relations, 
between loc.al "T^le I officials a n d Parent Advisory Councils, 

and tljat is essential . to 'achieving ■ effective parent involvement. i 

>i , 1 ■ ' / ' • , ■ -. • 

I.^i- order to thoroughly understand, how to best communicate with 

P Ac members ,: many local Title I officials need training which 

• » ... • » 

wi!ll..f amiliarize "th'em- with '"the nee*ds and the perspectives of * 

» . • . " N --\ , ■ • - i 

parents. Local 'officials must *also..t}£ supported with materials* 
developed by the DED and by SEAs which will make' it fossibld? 
for PAC members to unders tand and use the Title 1 I laws regulation^ 
a nd guidelines. While some such ma teriads exist there has been 



too lit tie *ef f o r t made to develop and distribute materials : 'j'cr^l 



whi c h facilitate Communication -with P^Cs concerning their roles, 

responsibilities > th.e requirements of Title ... L law and regulations , 

and the provisions 1 of Title; I itself. / . ; ; /. • / , 

. (4) ^ he lack-of planning, the liiited number of PAC - 

... . s ■ * 

m e e tings, and the rapid turnover in p^C membership -are ^ detrimental 



to stimulating and maintaining parent interest. Many PACs v 
.have no clear goals or objectives £dx the year I and this is 

tb be expected in thosfe situations where nelther/the local Titl 

• * * ' " , * ■« ■ * 

official nor the PAC has a clea'r understanding of the PAC 1 s 
role. But' if ~ one takes, seriously the legislative mandate that 
PAC^ have a responsibility for advising local education 
agencies "in planning f o^ ^ and implementation and evaluation 
of,*' 'Title I programs and projects, then it is clear that is. 

a heavy reaspons ib ill ty that requires planning .. The work 

j * * ■ , 

" . .- ■ ..-■». to 

of the PAC cannot simply evolve f roifl one meeting to trhe next. 
Local TitiTl officiate must give careful though t to how the 

,PAC can effectively efcecUte itfe advisory role*in a way that. 

• " '\ *'* '■ 

will strengthen the local Title I project. They must develop 

. * * v ■ 

. . : ■ ■'" i v-v .. 

and share witrh the, PAC >a number' of .optional work plans i'or 

the school year and.l£t the PAC decide which option, or 

combination of options, the. PAC wil lad op t . That work plan 

needs to be keyed to the local school calendar , dates of 

PAC meetings, and the process of; imp lenjen t iitg th e Title I 

project , evaluating it, and preparing the project application 

• * .. ••. •■ • "• > " : ' (.:> ' • • 

for the following year . ' The^work plan should be realistic. 

It should reflect the interests, strengths, and limitations 

of the PAC members, including considerations/^ f how much' time 

■ *■ ' * - V-' " . '. • " 

,they are able to giye to carrying out the responsibilities, 

and what resources they will need to do so. , 

■ * ■ f * • "... * ' ' 

. In order to fulfill its r esp ons ib il i ties t he PAC *' 4 

» > - ■ . . .»•••■ 

should be encouraged to meet' at le^st monChly during the 

■ • '. . . * * ' • 

school year, or not less than nine times. It i ; s unfair to 

the PAC to suggest that it is only necessary to ifteet four or 

. ■ ■ ' ■ ■ ■* 

five times to carry out its responsibilities. The ■ task of 



getting the PAC organized, understanding vhat Tlfle I ia all 
about and how % it worksiiri the local tfis trie t „. and „ gaining 
the understanding and experience necessary to effectively 
advise the district on the planning, implfementa tion , and 
evaluation of the project is a complex process which^cannot 
be accomodated in only several, meetings during the year. 

We should, also remember that the interested, experienced* 
and knowledgeable PAC member is a valuable resource* to the 
local school district and Title 1 official. Hopefully, the % ' 
ne\» requirements that parents serve two years on the PAC and 
that they be' eligible for. re-election will eliminate the year^to- 
year .turnover in PAC members that has so frequently' crippled 
Jthe effectiveness of JPp$, : But even, this provision can be 

circumvented if service on the PAC is so demoralizing that 

' ' . * ' •■ ■ ... /•-.> , • •. • 

parents voluntarilf withdraw after one year, or before./ The • 
turnover of PAC mfembejrship is "something whiqj* should be the 
subject of. routine scrutiny by state education /agencies. 

Finjally , there are additional specific actions which 
can be taken to maintain parent interest:* " ...... 

' * ■■ *■ y " - .. « ■ ' ■ 

■(1) A; "job descjclp tion" -for PAC members should be 
developed and circulated to all ^i^nts/ bef ore- the .election a 

of the PAC each year; This job. des%ip t ioff should se t • f q* th, . v 

v • - \ ■ ' ' .'. ' ' ■ ■ " : . - ;' • 

the role and responsibilities of the^I%C, 'how ^drty'. times it 

may meet during the school year, an d ; i^^^t r a t i oryT* o f t h e kinds * 

of specific tasks the PAC may work on dfi^irig ( tHe y-ea^f^nft 

■ ' ' ••••• ■ . • .^v". 

• • ■ » ^ ^ "■ *\ r 

circulation of such a job description may hel?p ass^J^ej tpat - 

only p aren ts who . are /truly in terested, in the work of the PAC 

will be nominated and elected. 



The PAC should be given visibility in school and dietrie t % 



(2) Local 'school officials should commuhi Cftte in a T 
variety of\ ways that the Title I Parent, Advisory GoqtVci^ is a 
valued partner in the' Operation of the Title 1 *pf pj fe-efc " #i « 
uld be 

newslet ters , yln local news rned.ia, and on school bulletin V ; 

boardsi : f; An -interested and commi t tedr PAC member is, in. fact," ' 
one of the tot> few citizens who is willing to bacte mp, his/her ^ 
.rhetorical support of public education with tiwe and energy. 
That interest should not go unrecognized , even if school officials 
and the' PAC memb'er aire in disagreement on substantive issues. 
■ ' • (3) .PAC members should be encouraged to 'initiate '. . 

J activities which will' produce results- they can- see. Nothing 
is. mdire debilitating to parents 1 interest t^ati t o^er cei.ve :^ 
th^at their involvement has produced nothing or irnptovad no thing 0 

Hjxwever, if parents can see that, their work" has resulted' in 

..' • , . . . . ■ . - 

.thVir Vcommen ts being incorporated into the pro j ect application, 
or if, they pjo.duc^ a report .to t]xe -school boacd; .on ( lhow parents of v 
progra> participants feel about the program,, or if their work 
leads? to s tre.n thening the program evaluation and it£} ; interpretation. 

to teachers .^nd school officials , then they Vwi 11 be more likely 

... - ■ ' it ■.; • • ..." 

to maintain their interest in the PAC. .• , 

— ' ' : .( 4 ) Each P AC m e mb e * should be encoura^l to* "adopt" a 

***»*"■.* ■ ■ *.■*■''.*■ ' ■ ■- * . ■ ■ % /•. , • '*" • ' ■ •*■- 

specific Title I funded p ro-gr am , ac tivi ty and then X<§ 1 a te to \ , . : 

"that activity periodically during the school -year • 1 this would 

involve a PAC member sitting in on a class in \?hich children 

■•■*•' • . • . • 

are receiving supplemental , assistance provided by Title I > and it 

.should be done at repst three or four times a year, If '.apparent . cou 

not do this because he/she Is working , then, tne pa,rent sh|uld have 

three or four » individual conferences with, one Tittle I funded 



tfeacher or aide. The point of this activity is to put the 
parefit in direct contact . witti the Title I program at the micro 

'level and thereby enable the parent to* gain first hand e#perien,ce 
about what the program is doinfe. 'Often parent? never grasp the; 
importance 6f the Title I funded program beytfn-d having a 
su^erficiar understanding of the general kinds of activities- 
Ti'tle I supports in the school, or school district. 'Their, deeper 
involvement, however, may enable them t o . b e 1 1 e' r u n "ddt s t a n.d an d ■ 
appreciate 'the program and may provide ^hem' ; with the experience 
tha t would help to maintain their interest. v • \ 

(5) Working with the PAC should be seen as, a' continuing 
process of leadership development. -As PAC members become 
familiar, with the operation of Title I and the school/school 

. sys tejm, » they sho.uld be informed of other opportunities to ..w 
gain additional experience and training. This may include 
participation in mee tings sponsored by the state e due at ion 
agency", consultation with USOE regarding the regional w'oskshops 
on parent- involvement ) ^presenting testimony before state, and 
na t ional legislative "commi t tees -concerned _wi th CQropensa-tQcy . . 

•education, and serving. on; special committees established by 
the local or state superintendent of education. In addition, 

/some small port ion of each PAC mee ting should be set aside • 
for' the putppse of carrying out a limited training activity ; 
this diouldbe in addition to the initial orientation, and 
training at the beginning of ( the; parents 1 service dn the PAC. 

; By providing such training and by encouraging the leadership 
developmen t of paren t s , membership on the PAC will be regarded 
as an experience which is personally beneficial to parents, and, 

that may help to maintain their interest;. * P ■ • 



12 



, (6) Rather than talking about the benef its of the , . - 
Title I program, perhaps the time has come to emphasize the 
negative effects which would result from . the absence' or abuse i / 
of the program. Perhaps many, parent^; are not interested in the 
Parent Advisory Council because they take for gran ted the 
services which Title tr y funds and assume the services are helping, 
children. (Looking at it more cynically, .perhaps they are ; 
not interested because they seen no evidence the Title I 
program is doing 1 any good; one would hope this is not the case*) 
It may help stimulate parents 1 interest if they are occasionally 
reminded what woujd occur if there .was no Title .1 program.,; 
How nia^y children would not receive what types of Services? 
Wh;a t Iwau Id. be the effect on the already low achievement levels 
of those children? . How many fewer, teachers or aides would there 
be - in the school , and what would be the real . consequences, or; ^ ■ 

. : ' . .. . : ■ ; ' ': . >. . . ■ 'v; . .. .. ' 

their absen-ce ? Parent s who serve on the PAC need to understand 
their role is important because they are the advocates for : 
the children receiving Title I services, and for the program 
itself. When the educational interests of those' children are 
threatened by a program which is being maintained even though 
it is not resulting in significant achievement gains , or when 
children\are being -harmed' by programs which result in a net 
reduction in' achievement level , the PAC should be advocates 
for the children^ interests. ' When the Title I program Is 
threatened by' a reduction in expenditures, or when Title I 
funds are\not wisely used to help children improve their basic 

\ - ' * "v •* 

skills, the PAC should be advocates for a well-funded and 
well-managed program. If parents really understand how 
essential the Title program is, and how essential their 
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advocacy is to the children and to the program, then they . 
will maintain their interest in the PAC. 

As we, pointed out earlier, working to maint^in^ 
parents 1 interest in Title I Parent Advisory Councils places 
a heavy responsibili ty 1 on local T i 1 1 ^. I o if lc i a 1 s \ F 6 V ; t o b : 
lpn'gcthey have had the impression that the parent involvement 
provisions of the law. ^d regulations are\not very 1 .important . 
For too long they- have l ac ^e.d the encouragement, training, 
techniques, and materials to, work effectively with parents. 
The new parent involvement requirements of Title I can 
providfe a "new foundation 11 for working with parents who 
serve on PACs. This will occur, however, only if state 
and federal education officials provide the leadership and 
resources , to Title I officials ^t • the -local level. What . v 
happens in individual -school districts is directly attributable 
to the perceptions of local officials about which provisions 
of the law the state and federal ..officials think are really 
important. If we are truly concerned with maintaining the - 
intetest of parents in the PAC it is t iNjie to show we <; * ' 
care about them and the PAC by taking seriously the parent ■ 
involvement mandates of- the law. / 
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